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From the Director General
School psychologists are valued professionals whose work directly supports a strong public
education system. The Department is committed to building a skilled and competent School
Psychology Service that is held in the highest regard by the education community.
In 2014 Department and State School Teachers‟ Union of Western Australia (SSTUWA),
through the School Education Act Employees’ (Teachers and Administrators) General
Agreement 2006, partnered to produce the Competency Framework for School
Psychologists (the Framework). This came from a shared desire to support the work of
school psychologists and to create lasting avenues for career development and growth for
those who enter the profession.
The Framework was developed over a number of years through extensive consultation with
psychologists and stakeholders. This version includes updates to some of the critical
elements within the competency standards, following further consultation with practitioners
and stakeholders.
The work of school psychologists is complex. The Framework addresses this in outlining
four professional elements of school psychologists‟ work:
• Key principles – the principles that guide all practice in school psychology.
• Professional attributes – the underpinning values, beliefs and skills that form the base
from which the school psychologist operates.
• Professional knowledge – the psychological, educational, legislative and policy
understandings required for day-to-day practice as a school psychologist.
• Professional practice – the competency standards for effective practice for school
psychologists, represented through five dimensions and across three phases along a
continuum of school psychology practice.
The Framework provides a useful tool for school psychologists to:
• reflect on their professional effectiveness
• determine and prioritise areas for professional growth
• identify professional learning opportunities
• plan their personal and career development.
I commend this document to you, and trust it will assist in building on the success of the
work of school psychologists in supporting a strong public education system in Western
Australia.

Sharyn O’Neill
Director General
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INTRODUCTION
The Department is committed to
strengthening professional excellence in
public schools. The Competency
Framework for School Psychologists
forms a major part of its continuing
promotion of high quality services and
support to school staff to assist them to
improve outcomes for all students.

This Framework provides school
psychologists, psychology educators and
professional associations with a
description that establishes agreed
dimensions of effective school psychology
practice. It offers a common reference
point for professional reflection, discussion
and action

School psychologists provide specialist
support to school staff in the areas of
student behaviour, learning; and mental
health and wellbeing.

Professional reflection is central to
improving school psychologists‟ standards
of practice, and supporting the
development of career pathways:

The Framework describes professional
standards for school psychology practice,
and makes the knowledge and capabilities
of school psychologists explicit for those
within and outside the profession. It
provides the means by which good
practice can be identified, rewarded and
celebrated
The Framework articulates competency
standards for school psychologists
working in schools. Competency
standards outline the varying degrees of
effectiveness that school psychologists
demonstrate when applying their
professional knowledge, skills and
attributes to the various contexts in which
they work
By providing explicit standards that guide
school psychologists in their work to
improve student behaviour, learning, and
mental health and wellbeing, the
Framework is a valuable tool for
increasing public confidence in the support
services provided in public schools. It
emphasises that the school psychology
profession requires psychologists to be
lifelong learners who engage in ongoing
professional learning during the course of
their careers.

The school psychologist must balance a
system of interlocking networks that all
have an interest in the life of the student
– the school’s values and expectations,
teachers’ expectations, concerns of
parents and families, the internal
psychological life of the student, and the
ethical standards expected of a practising
psychologist.
This requires multi-dimensional expertise,
a canny political nous and an abiding
sense of adventure – not for the faint
hearted!
The school psychologist is required not
only to understand psychological
interventions for the student, but to
understand the demands of the teaching
profession.

Elaine Hosie
The Australian Psychological Society Ltd.
Ethical and professional challenges for
school psychologists
W: psychology org au/publications/
inpsych/ethical_challenges/
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Rationale

Understanding the structure

The Framework
• provides a structure and language in
which statements of professional
standards are defined

The Framework articulates the complex
nature of school psychology by describing
the professional elements of school
psychologists‟ work:
• key principles
• professional attributes
• professional knowledge
• professional practice.

• sets out essential elements of effective
school psychology practice and acts as
a common reference point for dialogue
between members of the profession and
the community
• promotes and supports high quality
school psychology practice by making
explicit knowledge, skills and attributes
that characterise effective psychological
practice; understanding what school
psychologists know, do and value is an
important step in enhancing the profile
and standing of the profession
• gives school psychologists a tool that
outlines a continuum of abilities and
responsibilities central to professional
excellence; this enables them to make
informed decisions about the direction
of their professional learning as they
aspire to a higher level of performance
• identifies knowledge, skills and
behaviours needed to assist practising
school psychologists move along their
chosen career paths
• raises the quality of education in
Western Australian public schools by
providing school psychologists with a
means to improve their professional
practice thereby enhancing student
outcomes
• provides direction for tertiary institutions
and professional learning providers to
devise programs that will continue to
enhance the quality of school
psychologists‟ professional practice

These elements work in an interrelated
way as they are put into action.

Key principles
School psychologists are an integral part
of the Department„s student support
services. Their work is guided by the
Department‟s values of learning,
excellence, equity and care, and by the
following principles that underpin
professional practice.
Principle 1: Fidelity and responsible
care
School psychologists establish
relationships of trust with school staff and
school communities. They:
• respect individuals‟ rights to privacy and
confidentiality and provide services in a
fair and non-discriminatory manner
• act in ways that demonstrate
responsible care in the discharge of
their duties
• work with other professionals to serve
the best interests of clients and
stakeholders in the provision of high
quality services.

• is congruent with the Psychology Board
of Australia Guidelines for 4+2
internship program: provisional
psychologists and supervisors.
© Department of Education WA 2015
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Principle 2: Student behaviour,
learning, and mental health and
wellbeing

Professional attributes

School psychologists undertake a range of
roles in the school community to ensure
that student outcomes are maximised and
that the application of their professional
expertise impacts on the learning context
to support the needs of students.
This is the basis on which successful
student outcomes can be achieved and
sustained.
Principle 3: Professional learning and
application to practice
School psychologists strive to maintain
high standards of professional learning
and development. Knowledge, skills and
practice are developed throughout their
professional lives.
The commitment to continuously develop,
improve, share and reflect on practice
enables school psychologists to enhance
the level of services available.
Principle 4: Ethical and professional
standards
School psychologists are guided and
directed by a range of Department and
professional acts, regulations, policies and
guidelines including:
• Health Practitioner Regulation National
Law Act 2009
• The Australian Psychological Society
Code of Ethics (2007)
• School Education Act 1999
• School Education Act Employees’
(Teachers and Administrators) General
Agreement 2014
• School Education Regulations 2000
• The Western Australian Public Sector
Code of Ethics.
To enhance the effectiveness of services
and protect the rights of all parties, school
psychologists practise in ways that meet
all ethical and professional standards.

Professional attributes provide the
underpinning values, beliefs and skills for
the decisions and actions school
psychologists make in their day- to-day
work. They describe the attitudes and
behaviours through which school
psychologists can demonstrate their ability
to facilitate student learning and assist
school administrators, teachers,
parents/caregivers and community
members. These attributes ensure that
school psychologists are prepared for the
challenges, demands and obligations of
their profession
Effective school psychologists
demonstrate the following professional
attributes throughout all phases of their
careers.
Collaboration
School psychologists create opportunities
to share knowledge, ideas and experience
with others. They provide feedback and
seek input from colleagues, clients and
other professionals. School psychologists
are supportive and constructive in their
interactions with others.
Commitment
School psychologists are dedicated to the
psycho-educational process. They are
committed to the learning, pro-social
development, and health and wellbeing of
all members of the school community.
They assist school staff in their aim of
fostering lifelong learners and active
pro-social members of society.
Communication
School psychologists are effective in their
interpersonal and communication skills.
They are reflective listeners and articulate
communicators, who modify their
language and approach according to the
context, audience and purpose.

© Department of Education WA 2015
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Ethical behaviour

Scientific practitioner

School psychologists are committed to
ethical behaviour and practice. They act
with care, integrity and respect for the
rights of others and aspire to the highest
possible standards of conduct. School
psychologists exercise due skill and
diligence in applying their knowledge of
human behaviour, and adhere to and are
guided by relevant legislation, policies and
codes.

School psychologists are insightful in
analysing their professional practice and
can demonstrate evidence and/or
practice-based decision making. They
draw on their professional knowledge to
plan preventative and responsive courses
of action, and to determine goals that
enhance their practice and student
outcomes. They are informed
professionals who avail themselves of
professional learning opportunities to
critically examine psycho-educational
understandings. School psychologists
demonstrate a willingness to change
practice in light of relevant evidence.

Inclusive practice
School psychologists act with care and
sensitivity when supporting school staff to
identify and address the educational,
physical, emotional, social and cultural
needs of students. They are astute in
recognising and responding to issues of
inclusion.
Innovation
School psychologists are creative problem
solvers. They are enterprising and
inventive in seeking solutions to
educational issues and in developing
programs. They provide a range of
strategies to assist school communities
engage students and enhance their
learning. They show flexibility in an
ever-changing work environment in which
they are willing to consider critically and
initiate change.
Professional advocacy
School psychologists are advocates for
their profession.

Professional knowledge
The Framework is based on the premise
that effective school psychologists draw
on a professional body of knowledge to
enhance behaviour, mental health and
wellbeing, social competency and
educational achievement. The Framework
supports school psychologists as they
build on their professional knowledge and
skills. It promotes ongoing professional
learning and skill development.
This knowledge is applied in individual,
group and school- wide interventions
through a process of problem solving,
collaboration and consultancy within a
psycho-educational framework. This
requires a thorough knowledge of student
development, psychological theories and
practice, the curriculum, contemporary
pedagogical practice, change
management processes, professional
codes of practice and relevant legislation
and policy.

© Department of Education WA 2015
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The competencies within the Framework
are underpinned by core professional
knowledge, and require school
psychologists to have a knowledge base
of psychology and education, as
demonstrated in the following:
• biological, perceptual, cognitive, social
and emotional aspects of behaviour
and learning
• research design, models and evaluation
of data
• effective individual, group-based and
whole-school psycho-educational
prevention and intervention programs
• the purpose, nature and use of a variety
of assessment strategies and how
information acquired through
assessment processes can be used to
reflect on and modify teaching, learning
and behaviour
• the influence of the school environment
on learning and behaviour and by
students‟ development, experiences,
abilities, interests, language, family,
culture and community

Professional practice
The Framework outlines competency
standards for effective practice for school
psychologists, represented through five
dimensions and across three phases
along a continuum of school psychology
practice.
Competency standards
Competency standards are the application
of professional knowledge and skills within
the workplace and are underpinned by
professional values. The term
“competency standard‟ refers to a
combination of attributes underlying some
aspect of successful professional
performance” (Gonczi et al, 1990, 9).
Five dimensions of school
psychologists’ work
The Framework is based on a construct of
five dimensions, each describing the
characteristics of school psychologists‟
work that are central to the attainment of
professional effectiveness.
Dimension 1

Outcome-focused scientific
practitioner decision making
(The purpose and rationale
of the work undertaken)

• change management principles as
applied to individuals, groups,
organisations and systems

Dimension 2

Intervention and evaluation
(What is done and to what
effect)

• the structure and function of teaching
and learning practices

Dimension 3

Communicating, assessing,
reporting and providing
feedback
(Communicating and
explaining)

Dimension 4

Partnerships in education
(Collaborating and team
building)

Dimension 5

Ethics, professional learning
and leadership
(Developing self and others)

• the social dynamics of groups and
organisations

• government, Department and school
policies and procedures that underpin
educational programs
• the law and regulations affecting the
education system and psychological
practice.

© Department of Education WA 2015
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Phases of competency development
The phases are dynamic and not related
to length of service. At different times,
school psychologists may operate at any
phase in various aspects of their work and
across the breadth of a phase.
As school psychologists become familiar
with the competencies of each phase they
will be able to determine the types of
professional learning activities that best
address their individual needs.
Phase 1

School psychologists operating
in the first phase demonstrate
independent application of
competencies.

Phase 2

School psychologists operating
in the second phase
demonstrate higher-level
individual competencies and the
capacity to instruct and mentor
their colleagues.

Phase 3

School psychologists operating
in the third phase demonstrate
exemplary skills, with the
capacity to influence the system
and the school psychology
profession.

© Department of Education WA 2015
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OVERVIEW OF COMPETENCY STANDARDS
Critical elements
Critical elements of competency within each phase are the basic building blocks of each
dimension‟s competency standard. They map a range of actions that school psychologists
apply to the education context using their professional knowledge, skills and attributes. They
are identifiable characteristics that contribute to the achievement of the overall competency
standard.
Professional practice
Dimension 1

Outcome-focused scientific practitioner decision making
(The purpose and rationale of the work undertaken)

Competency standard
School psychologists are change agents at individual, group and systemic levels. They apply
skills in situational analysis, problem conceptualisation and the identification of strengths and
needs to inform decision making. These skills include research, consultancy, development,
implementation and evaluation processes to enhance educational outcomes.
Dimension 2

Intervention and evaluation (What is done and to what effect)

Competency standard
School psychologists use their knowledge of psychological, social and organisational learning
theories and assessment processes to support school staff in developing, implementing and
monitoring interventions to achieve appropriate outcomes for a diverse range of students and
school communities. These include psychological processes (cognitive, perceptual and
neurological), lifespan and development, intercultural and abnormal psychology.
Dimension 3

Communicating, assessing, reporting and providing feedback
(Communicating and explaining)

Competency standard
School psychologists establish rapport and communicate effectively and appropriately to the
needs of the audience; communicate the purpose and nature of the assessment and
intervention to the audience; provide timely and appropriate information to school community
members, colleagues and other agencies; interpret and report on the assessment and
intervention to inform future planning.
Dimension 4

Partnerships in education (Collaborating and team building)

Competency standard
School psychologists consult collaboratively with students, teachers, parents, administrators
and agencies to develop effective strategies; clarify roles and responsibilities; negotiate
service outcomes; and participate as effective team members.
Dimension 5

Ethics, professional learning and leadership (Developing self and others)

Competency standard
In applying ethical understandings, school psychologists are actively involved in the
development of the profession. They routinely evaluate their own knowledge, skills and
practice and use this for the ongoing professional development of themselves and others.

© Department of Education WA 2015
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Phases and descriptors of competency development
PHASE 1:

PHASE 2:

PHASE 3:

School psychologists are
working toward and/or
demonstrating
independent application
of competencies.

School psychologists
demonstrate higherlevel individual
competencies and the
capacity to instruct and
mentor their colleagues.

School psychologists
demonstrate exemplary
skills, with the capacity
to influence the system
and the school
psychology profession.

Dimension 1

Use scientific practitioner Use and encourage
models in developing
others to apply scientific
appropriate interventions. practitioner models, and
to incorporate research
and other data
collection methods to
inform decision making.

Demonstrate highly
proficient development
and application of
scientific practitioner
models that contribute
to system-level
understandings and
decision making.

Dimension 2

Apply an understanding
of psycho-social, learning
and cognitive theories to
enhance student
learning, behaviour,
health and wellbeing
outcomes.

Apply extensive
knowledge and skills to
complex and/ or critical
situations, and evaluate
the effect of these
applications.

Apply specialist
knowledge and skills
and provide leadership
in the development and
evaluation of programs
and interventions.

Dimension 3

Plan, communicate and
report on assessment
and intervention
procedures for a variety
of audiences and
purposes.

Assist others to
communicate and
provide explanations of
complex concepts for a
variety of audiences
and purposes.

Provide critical
evaluation and feedback
on the school
psychology profession,
system policy, direction
and operation.

Dimension 4

Establish and support
partnerships with the
school community,
colleagues, other
professionals and
agencies to build
capacity and influence
outcomes.

Collaborate, develop
and facilitate diverse
partnerships to
formulate and
implement outcomes.

Engage in strategic
partnerships to build
capacity, influence
systemic policy, and
undertake interventions
and prevention
programs.

Dimension 5

Articulate and reflect on
relevant guidelines,
policies and professional
experiences to enhance
professional
effectiveness.

Share knowledge and
skills to support and
facilitate ethical
understandings and
professional learning of
colleagues.

Lead and engage in a
variety of professional
activities that promote
critical self-reflection,
flexibility, exemplary
practice and the
development of learning
communities.

© Department of Education WA 2015
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UNDERSTANDING THE DIMENSIONS OF SCHOOL
PSYCHOLOGISTS’ WORK
Dimension 1
Outcome-focused scientific
practitioner decision making

• Contribute to and support the
development, implementation and
evaluation of programs, processes and
practices.

Competency standard

• Demonstrate familiarity with current
research and evidence-based practice.

School psychologists are change agents
at individual, group and systemic levels.
They apply skills in situational analysis,
problem conceptualisation and the
identification of strengths and needs to
inform decision making. These skills
include research, consultancy,
development, implementation and
evaluation processes to enhance
educational outcomes.
Phase 1
Use scientific practitioner models in
developing appropriate interventions.
Phase 1 school psychologists are
developing the following skills and may
require support to collaboratively and
consultatively engage with school staff to
improve the learning outcomes for
students. They apply problem-solving
processes to clarify issues, analyse data,
determine hypotheses and negotiate
outcomes. They use evidence and/or
practice-based interventions to achieve
outcomes and support the implementation
of strategies and the evaluation of the
outcomes.

Phase 2
Use and encourage others to apply
scientific practitioner models, and to
incorporate research and other data
collection methods to inform decision
making.
Phase 2 school psychologists integrate
the above processes into their practice
and apply them independently in a wide
range of situations. They influence and
encourage others to use the scientific
practitioner model and demonstrate the
capacity to analyse and synthesise the
data gathered to ensure the planning of
effective interventions.
Critical elements of Phase 2:
• Provide leadership and support in the
development, implementation and
evaluation of programs, processes and
practices.
• Evaluate evidence and research
findings and apply to practice.

Critical elements of Phase 1:
• Assess the adequacy and validity of
intervention designs.
• Collect, analyse, and utilise data to
inform interventions.
• Evaluate the effectiveness of
intervention strategies with respect to
desired outcomes.

© Department of Education WA 2015
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Phase 3

Phase 1

Demonstrate highly proficient
development and application of
scientific practitioner models that
contribute to system-level
understandings and decision making.
Phase 3 school psychologists
demonstrate highly developed processes
and apply them to an extensive range of
presenting issues. They provide a focused
and insightful perspective to complex
situations. They apply their skills to
develop system initiatives and facilitate
systemic change.

Apply an understanding of
psycho-social, learning and cognitive
theories to enhance student learning,
behaviour, health and wellbeing
outcomes.
Phase 1 school psychologists are
developing an assessment and
intervention framework to enable them to
intervene appropriately in a wide range of
situations in schools and a rationale to
inform their intervention strategies. They
recognise the need to access appropriate
support to maximise the effectiveness of
their interventions.

Critical elements of Phase 3:
Critical elements of Phase 1:
• Provide leadership in the use and
understanding of evidence, research
and evaluation data.

• Assist school staff to plan, implement
and evaluate effective strategies.

• Apply expert problem solving and
decision making processes to
highly complex and/or critical situations.

• Assist in investigating and developing
methodologies and interventions for
students.

• Apply understanding of systemic
implications to decision making and
interventions.

• Apply intervention informed by
assessment, formulation, diagnosis and
evidence based theory.
• Assist school staff to implement
systemic initiatives.

Dimension 2
Intervention and evaluation

Phase 2

Competency standard
School psychologists use their knowledge
of psychological, social and organisational
learning theories and assessment
processes to support school staff in
developing, implementing and monitoring
interventions to achieve appropriate
outcomes for a diverse range of students
and school communities. These include
psychological processes (cognitive,
perceptual and neurological), lifespan and
development, intercultural and abnormal
psychology.

Apply extensive knowledge and skills
to complex and/or critical situations,
and evaluate the effect of these
applications.
Phase 2 school psychologists have
developed a range of intervention
frameworks and have a clear rationale to
inform their practice. They are able to
work independently across a wide range
of situations including those that are
complex and critical to engage with school
staff to facilitate optimum change in the
promotion of safe, supportive and
inclusive environments.

© Department of Education WA 2015
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Critical elements of Phase 2:
• Apply current information and research
knowledge, and encourage others to do
so.
• Collaborate and consult with school
communities to maximise engagement
and encourage practices that promote
safe and supportive schools.
• Evaluate the effectiveness of individual,
group and systemic interventions.
• Investigate identified issues relevant to
the delivery of the school psychology
service.
Phase 3

Dimension 3
Communicating, assessing,
reporting and providing feedback
Competency standard
School psychologists establish rapport
and communicate effectively and
appropriately to the needs of the
audience; communicate the purpose and
nature of the assessment and intervention
to the audience; provide timely and
appropriate information to school
community members, colleagues and
other agencies; and interpret and report
on the assessment and intervention to
inform future planning.
Phase 1

Apply specialist knowledge and skills
and provide leadership in the
development and evaluation of
programs and interventions.
Phase 3 school psychologists
demonstrate exemplary practice and
specialist skills. Their expertise can be
recognised and applied across the system
and they provide leadership to others to
inform their professional practice. They
contribute to the development and
evaluation of systemic interventions at
school, region and system levels.
Critical elements of Phase 3:
• Evaluate the effectiveness of practices
and programs and develop appropriate
adjustments.
• Provide leadership to others in the
development of appropriate programs,
interventions and evaluations.
• Apply expert knowledge of school
psychology practice to enable effective
leadership and/or consultation at the
interagency, school, region and system
level.

Plan, communicate and report on
assessment and intervention
procedures for a variety of audiences
and purposes.
Phase 1 school psychologists are
developing selection, administration,
interpretation and reporting processes
consistent with professional practice and
ethical guidelines.
They adjust communications to ensure
reports of assessments, interventions and
outcomes meet the needs of the intended
audiences and feedback to stakeholders is
timely.
Critical elements of Phase 1:
• Establish rapport and communicate
effectively and appropriately to the
needs of the audience.
• Communicate the purpose and nature
of the assessment, intervention and
recommended procedures to the
audience.
• Keep accurate and objective records.

• Promote practices that create an
inclusive educational ethos and culture.
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• Provide timely and appropriate
information to school community
members, colleagues and other
agencies.

Critical elements of Phase 3:
• Lead the development of processes and
procedures for monitoring, recording
and reporting at the system level.

• Interpret and report on the assessment
and intervention to inform future
planning.
Phase 2
Assist others to communicate and
provide explanations of complex
concepts for a variety of audiences and
purposes.
Phase 2 school psychologists
demonstrate the capacity to deliver
complex information to a variety of
audiences, accommodate diversity and
take into consideration the context and
dynamics of participants.

• Use systemic information to provide
feedback on service effectiveness.
• Use contextual assessment to
determine needs and resource
distribution for effective service
provision.
• Clarify and communicate complex
concepts to inform guidelines,
procedures, policies and/or strategies.
• Understand and communicate the role
of school psychology in the context of
the Department‟s strategic directions.

Critical elements of Phase 2:
• Clarify and communicate complex
concepts for a variety of audiences.
• Develop and synthesise a variety of
perspectives and information on
complex issues.
• Provide comprehensive and objective
reporting on complex situations.
Phase 3
Provide critical evaluation and
feedback on the school psychology
profession, system policy, direction
and operation.
Phase 3 school psychologists clarify and
communicate complex concepts. They
provide critical analysis of complex
situations and systemic policies and
processes to inform effective
implementation and evaluation.

Dimension 4
Partnerships in education
Competency standard
School psychologists consult
collaboratively with students, teachers,
parents, administrators and agencies to
develop effective strategies; clarify roles
and responsibilities; negotiate service
outcomes; and participate as effective
team members.
Phase 1
Establish and support partnerships
with the school community, colleagues,
other professionals and agencies to
build capacity and influence outcomes.
Phase 1 school psychologists establish
effective collaborative and consultative
processes, including clarifying their roles
and negotiating agreed outcomes for all
parties.
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Critical elements of Phase 1:

Phase 3

• Establish professional relationships.

Engage in strategic partnerships to
build capacity, influence systemic
policy and undertake interventions and
prevention programs.
Phase 3 school psychologists are skilled
facilitators who engage in consultation
processes with partners within and
external to the education sector to
maximise school and system outcomes.

• Consult collaboratively with students,
teachers, parents, administrators and
agencies to develop effective strategies.
• Clarify roles and responsibilities, and
negotiate service outcomes.
Phase 2

Critical elements of Phase 3:
Collaborate, develop and facilitate
diverse partnerships to formulate and
implement outcomes.
Phase 2 school psychologists establish
positive partnerships and networks with
school communities so that, as valued
members of school teams, they can
consult collaboratively and provide
constructive feedback and advocate for
safe and inclusive practices in schools.
They support colleagues in the
management of diverse and complex
partnerships
Critical elements of Phase 2:
• Facilitate, build and maintain
partnerships using a broad repertoire of
skills.
• Select and use the collaborative
process appropriate to a particular
situation.
• Plan with others to develop appropriate
consultative groups.
• Support colleagues in intervening and
advocating in complex situations.

• Engage in consultative and
collaborative partnerships within and
external to the education sector.
• Use a repertoire of skills across a range
of complex, highly sensitive and critical
situations.
• Provide and promote leadership to
school communities, colleagues, the
region and the wider community to
empower them to develop effective
partnerships within the educational
process.

Dimension 5
Ethics, professional learning and
leadership
Competency standard
In applying ethical understandings, school
psychologists are actively involved in the
development of the profession. They
routinely evaluate their own knowledge,
skills and practice and use this for the
ongoing professional learning of
themselves and others.
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Phase 1
Articulate and reflect on relevant
guidelines, policies and professional
experiences to enhance professional
effectiveness.
Phase 1 school psychologists define their
professional practice within the relevant
ethical and organisational frameworks.
They use their professional experiences to
enhance their understanding of the
dynamics of being a psychologist within
the education sector.

They are mentors facilitating the growth of
the profession. They support their
supervisees and/or other colleagues in
developing the required skills, knowledge
and attributes.
Critical elements of Phase 2:
• Share professional knowledge,
understanding and skills, and facilitate
learning of others.
• Provide professional support, mentoring
and/or supervision to colleagues.

Critical elements of Phase 1:
• Support the induction of colleagues.
• Recognise professional boundaries.
Phase 3
• Apply ethical standards, including the
principles of confidentiality and informed
consent.
• Reflect on professional responsibilities
and experiences to identify professional
learning needs.
• Seek feedback and direction from a
variety of sources to plan for and
participate in professional learning.
• Explain own approach to psychological
and professional practice.

Lead and engage in a variety of
professional activities that promote
critical self-reflection, flexibility,
exemplary practice and the
development of learning communities.
Phase 3 school psychologists promote a
psychological perspective on emerging
issues within the Department.
They facilitate the development of learning
communities. They provide leadership in
the management of complex and critical
issues, and engage in a variety of
professional activities that promote critical
self-reflection and professional growth.

• Share professional learning with
colleagues.

Critical elements of Phase 3:

• Behave in accordance with relevant
professional, ethical and legal
requirements.

• Analyse and determine needs and
provide leadership in the provision of
professional learning for others.

Phase 2

• Apply due process and guide others to
understand and implement professional
standards and practices.

Share knowledge and skills to support
and facilitate ethical understandings
and professional learning of
colleagues.
Phase 2 school psychologists have a clear
understanding of the practice of
psychology in education; a commitment to
ongoing learning and a responsibility to
share that learning.

• Lead the application of ethical and
professional practice.
• Apply psychological theory, models, and
practice to generate ideas that
contribute to the improvement of
educational outcomes and leadership.

© Department of Education WA 2015

P a g e | 19

Appendix 1
Information sources for each dimension
Dimension information sources
Dimension 1
Outcome-focused
scientific practitioner
decision making

British Psychological Society, Professional Practice Guidelines
Division of Educational and Child Psychology
National Association of School Psychologists Standards
Australian Psychological Society, Competencies 2 and 3
Australian Psychological Society, School Psychology Standard 4*
Psychologists Registration Board of Western Australia, Competencies
1, 2 and 4**

Dimension 2
Intervention and
evaluation

British Psychological Society, Professional Practice Guidelines
Division of Educational and Child Psychology
National Association of School Psychologists Standards
Australian Psychological Society, Competencies 4 and 8
Australian Psychological Society, School Psychology Standards 1, 2,
3, 7 and 8*
Psychologists Registration Board of Western Australia, Competencies
1, 2, 3 and 4**

Dimension 3
Communicating,
assessing, reporting
and providing
feedback
Dimension 4
Partnerships in
education

Australian Psychological Society, Competency 6
Psychologists Registration Board of Western Australia, Competencies
1, 2 and 5**

National Association of School Psychologists Standards
Australian Psychological Society, Competency 4
Australian Psychological Society, School Psychology Standards 5, 6,
7, 8, 9, 10 and 11*
Psychologists Registration Board of Western Australia, Competency 3
and 5**

Dimension 5
Ethics, professional
learning and
leadership

British Psychological Society, Professional Practice Guidelines
Division of Educational and Child Psychology
National Association of School Psychologists Standards
Australian Psychological Society, Competencies 5 and 7
Australian Psychological Society, School Psychology Standards 12,
13, 14, 15, 16, 17, 18, 19, 21, 22, 23, 24 and 25*
Psychologists Registration Board of Western Australia Competency
6**

*The Australian Psychological Society‟s School Psychology Standards have been replaced by the Framework for
the effective delivery of school psychological services This document is available through The Australian
Psychological Society website (see Appendix 3)
**The Psychologists Registration Board of Western Australia‟s Competency has been superseded by the
Psychology Board of Australia‟s core capabilities
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Appendix 2
Psychology Board of Australia, Guidelines for 4+2 internship program:
provisional psychologists and supervisors
The Psychology Board of Australia identifies eight core capabilities that must be attained by
provisionally registered psychologists. These include:
1. Knowledge of the discipline
Definition: The theoretical knowledge and understanding of psychology is the foundation for
all the other core capabilities. It informs and shapes psychological practice. This capability
includes the knowledge of psychological theories and models, empirical evidence of the
theories and models and major methods of psychological inquiry. The application of this
knowledge together with an understanding of professional ethics and standards is the basis
of the professional practice of psychology.
2. Psychological assessment and measurement
Definition: Assessment is an ongoing, interactive and inclusive process that serves to
identify, describe, conceptualise and formulate presenting issues. Assessment is a
fundamental process interwoven with most other aspects of professional practice and is
seldom the sole focus of a psychologist‟s work.
Assessment focuses not only on dysfunction but also on function. The objectives for this
capability centre on demonstrating skills and knowledge in conducting systematic
psychological assessments (including observation, interview and psychological testing) and
applying this knowledge to problem formulation.
The objectives also include demonstrating skill in writing informed, succinct, valid and well
organised psychological reports.
3. Ethical, legal and professional matters
Definition: Knowledge of ethical, legal and professional issues and their application to
psychological practice.
4. Intervention strategies
Definition: Intervention involves activities that promote, restore, sustain or enhance function
and is based on a formulation of the presenting problems. It is informed by psychological
theory of individual and systemic change and evidence based practice and is guided by
professional ethics and standards of practice.
5. Research and evaluation
Definition: The systematic identification, critical appraisal and application of relevant
research evidence to psychological practice. Education and training in foundations of
psychological research methods are essential for a provisional psychologist to develop skills
in this competence. Areas of focus include but are not limited to reviewing relevant literature;
understanding ethical issues; selecting appropriate research methods; and analysing and
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reporting outcomes and identifying appropriate pathways for disseminating findings and
conclusions.
6. Communication and interpersonal relationships
Definition: The ability to effectively communicate, in written and oral format, from a
psychological perspective in a style appropriate to a variety of different audiences, and to
interact professionally with a wide range of client groups and other professionals.
7. Working within a cross-cultural context
Definition: Working effectively within a cross-cultural context requires a psychologist to
develop core capabilities to adequately practise with clients from cultures different from the
psychologist‟s own. The objectives for this capability centre on demonstrating awareness,
knowledge and skill to work within a cross-cultural context.
8. Practice across the lifespan
Definition: This capability requires the provisional psychologist to demonstrate the core
capabilities required by the Board across the lifespan.
Extracts from:
Psychology Board of Australia, Guidelines for 4 + 2 Internship Program Provisional Psychologists and
Supervisors 2010

Appendix 3
Useful web links
British Psychological Society Professional Practice Guidelines
W: bps.org.uk/publications/prof-pract/prof-pract_home.cfm
Department of Education, Western Australia
W: education.wa.edu.au
National Association of School Psychologist Standards
W: nasponline.org/standards/2010standards.aspx
Psychology Board of Australia
W: psychologyboard.gov.au
State School Teachers’ Union of Western Australia
W: sstuwa.org.au
The Australian Psychological Society
W: psychology.org.au/
School Education Act and Regulations
W: education.wa.edu.au/policies/detcms/navigation/atoz.jsp
Western Australian Public Sector Code of Ethics
W: opssc.wa.gov.au/Documents/Official_Conduct/Code_of_Ethics_08.pdf
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